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The purpose of the present study was to examine the direct and 
indirect relationship of emotional intelligence with mental health 
and academic performance through the mediating role of resiliency 
and self-efficacy. The population of this research consists of all the 
first-grade students of Medical Sciences in Jundi Shapur Medical 
University in 2012-2013 academic years. From this population, a 
sample consisting of 314 students were selected using stratified 
random sampling method. The research instruments were 
Emotional Intelligence Scale (EIS), Resilience Inventory (CD-
RIS), General Self-efficacy Questionnaire (SA-GSEQ), and 
General Health Questionnaire (GHQ-28). The data were analyzed 
by path analysis, SPSS-18 and AMOS-7 software. The results 
showed that direct relationships of emotional intelligence with 
resiliency, emotional intelligence with self-efficacy, emotional 
intelligence with mental health, and self-efficacy with mental 
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health were significant. But, direct relationships of resiliency with 
academic performance, resiliency with mental health, emotional 
intelligence with academic performance and self-efficacy with 
academic performance were not significant. In addition, the results 
indicated that the indirect relationship of emotional intelligence 
with academic performance by the mediating role of resiliency and 
self-efficacy was not significant. But, the indirect relationship 
between emotional intelligence with mental health by the mediating 
role of resiliency and self-efficacy was significant. 
 
Keywords: emotional intelligence, resiliency, self-efficacy, mental 
health, academic performance 

 
Academic life is one of the most important proportions of an 

individual’s life which has much influence on other aspects of 
life. One of the basic problems in the academic life of the 
individuals and the educational system in every country is the 
academic drop and the decrease in academic performance level 
and the mental health of the students of the country. Different 
factors have effects on the academic performance and the mental 
health of the individuals. One of the factors having an effect on 
the mental health and the academic performance is emotional 
intelligence. During the recent fifteen years, the emotional 
intelligence has acquired great attention in the scientific research 
and has been paid deep attention in theoretical and experimental 
investigations (Freud Enthaler, Gabler Scherl, Rinder man, 
2008; Zenasni & Lubart, 2008, 2009). 

The role of emotional intelligence has also been discussed in 
everyday life (Extremer, Fernandez & Berrocal, 2006) and its 
relationship with the mental health of the individual has been 
confirmed (Freud Enthaler et al., 2008; Faraji et al. 20014; 
Sefatgol, & Lashkaripour, 2014). In 1990, Mayer and Salovey 
presented the first definition and the official model of the 
emotional intelligence. During these periods, emotional 
intelligence has had different forms defined by researchers. 
Austin, Farrell, Black and Moore (2007) believe that emotional 
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intelligence is a combination of inner-individual and inter-
individual capacities which is useful for the people with high 
emotional intelligence. The emotional intelligence is an 
important factor in determining life successes and mental health 
because it influences the individual’s ability to effectively resist 
the pressures and environmental demands (Slaski & Cartwright, 
2002). Also, according to other studies, emotional intelligence 
has had a positive correlation with mental health (Schott, 
Malouff, Thorsteinsson, Bhullar & Rook, 2007). 

Regarding the emotional intelligence factors and structure, it 
can be mentioned that perception and expressing  emotions, 
regulating emotions, using emotions and controlling emotions in 
dangerous and disastrous situations act as protecting factors. It 
was shown in previous research that resilience is related to 
emotional intelligence. The abilities to extend emotions to the 
others, esteeming oneself, having confidence in the future, 
accepting responsibility for one’s acts, showing self-efficacy 
and suitable expectations are due to factors having effects on the 
individual’s resilience and are close to the emotional 
intelligence factors (Benard, 1991). Pishgadam & Ghonsoli, 
(2008) quoted in Majidi, (2010); Keshavarz et al. (2014), and 
even sometimes negative relationship (Bracckett & Mayer, 
2003) has been reported. Amelang and Steninmayer (2006) 
using structural equation modeling showed that emotional 
intelligence cannot explain the academic performance more than 
general intelligence and conscientiousness. Also, resilience is 
one of the effective factors in mental health and academic 
performance. The positive psychological approach in recent 
years has been of importance and attention, regarding the 
individual’s abilities and capabilities, for the researchers of 
different fields of psychology. So, the most basic structures 
under research in this approach are the factors which lead to 
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human’s adaptation to the needs and threats of his/her life. 
Connor (2006) has defined resilience as a way of measuring 
individual’s ability against stress-making factors and the factors 
that endanger his/her mental health.  

Resilient people do not have a self-shattering behavior, are 
emotionally calm and have the ability to face sadness and 
undesirable situations (Letzring, Block & Funder, 2005). The 
researchers have investigated common features in resilient 
people as following: higher self-autonomy, independence, 
commitment to work, sympathy, Severences, good problem-
solving abilities and enjoying desirable communication with 
peers (Keroger & Greene quoted in Issacson, 2002). Resilience 
is among the factors that can have an effect on mental health 
(Friborg, Barloug, Martinussen, Rosenvinge, Hjemdal, 2005; 
Tiangiang, Dajun & Jinliang, 2015).  Most of the researchers 
have reported significant and negative relationships between 
resilience and psychological problems and are of the opinion 
that resilience can act as a mediator between mental health and 
many other variables. As resilience increases, the individual can 
resist and conquer the stress-making factors and also the factors 
that lead to many psychological problems (Agaibi & Wilson, 
 ,Connor, 2006; Besharat ؛Joseph, Williams & Yule, 1997 ؛2005
2007). 

 The psychological health of the people who are under the 
effect of stress, anxiety and depression is endangered, but 
resilience guarantees the psychological health of people by 
abating these stress-making symptoms (Besharat, 2007). One of 
the important ways that emotional intelligence can have an 
effect on psychological health is to promote the power of self-
expression and self–efficacy (Hampton & Mason, 2003; Afrooz 
et al., 2013). Self-efficacy is a kind of self-evaluation that 
influences the individual’s decisions, as for what must be done 
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in the process of learning in a particular field. Also self-efficacy 
is a kind of personal judgment which determines the individual’s 
amount of attempt in achieving success in special academic 
fields such as mathematics, science and so on. Students with a 
great deal of self-efficacy are more likely to have academic 
progress than other learners (Pajares, 1996). Therefore, self-
efficacy must be evaluated regarding the levels of the 
assignments in different activity fields and under particular 
conditions (Pajares & Schotte, 2001). People with high self-
efficacy imagine themselves successful in doing challenging 
assignments; while people with low self-efficacy use lower-level 
thinking processes and imagine them unlucky in doing 
assignments. These differences of attitude and performance lead 
to differences in their imputes. Among factors under the 
influence of self-efficacy is psychological health. People having 
more powerful self-efficacy beliefs are more able to change their 
negative psychological states and this depends on their beliefs 
and attempts (Kim, 2002) 
 
 Direct hypothesis 
1. There is a positive relationship between emotional 
intelligence and academic performance. 
2. There is a positive relationship between self-efficacy and 
academic performance. 
3. There is a positive relationship between resiliency and 
academic performance. 
4. There is a positive relationship between emotional 
intelligence and mental health. 
5. There is a positive relationship between self-efficacy and 
mental health. 
6. There is a positive relationship between resiliency and 
mental health. 
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7. There is a positive relationship between emotional 
intelligence and self-efficacy 
8. There is a positive relationship between emotional 
intelligence and resiliency. 
 
Indirect hypothesis 
1. Emotional entelligence is related to academic 
performance through resiliency and self-efficacy. 
2. Emotional entelligence is related to mental health 
through resiliency and self-efficacy. 
 

In the present research, a combination of these variables is 
studied to show the relationships of the emotional intelligence 
with the psychological health and academic performance, 
considering the mediatory role of self-efficacy and resilience. 
The purpose of this research, according to the Chart 1, is to 
examine the direct and indirect relationships of the model of 
emotional intelligence with the psychological health and 
academic performance through the mediatory role of self-
efficacy and resilience.  

 
 
 

 
 
 
 
 
 
Figure 1. The proposed research model of the variables 
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Method 
Emotional intelligence questionnaire (EIS). In this research 
Petrides and Furnham emotional intelligence scale (2000) that 
has been normalized by Marani (2003); quoted by Aliakbari 
Dehkordi (2007), consisting of the four factors of optimism, 
understanding one’s emotions and those of others, and 
evaluating and controlling the emotions and social skills, has 
been used. This scale has been made by making change on 
Schutt’ scale (1998) and using factor analysis method. This 
questionnaire consists of thirty articles and every article is 
graded from 1 to 7 (complete disagree to complete agree). Then, 
adding the given grades, the total number of the test is 
calculated which shows the emotional intelligence 
characteristics in 4 factors. The total grad of the test must be at 
least 30 and at most 210.In the present research, the reliability 
coefficient of the emotional intelligence scale has been achieved 
with the use of Cronbach Alpha 0.87 and split-half method 0.87 
which means the suitable reliability and the acceptability of this 
questionnaire. in carrying out the affirmative factor analysis of 
the emotional intelligence questionnaire, all the articles had 
suitable factor loading but the articles 1,2,4,16,17 and twenty 
three questionnaires had a factor loading less than 0.30 which 
were deleted in the final analysis for the model test.  
 
Resilience questionnaire (CD-RIS). The resilience questionnaire 
was developed in 2003 and was translated into Persian prepared 
technically by Mohammadi (2005). Connor and Davidson 
developed this questionnaire by reviewing the research sources 
of 1979-1991 about resilience. Davidson-Connor resilience 
questionnaire has twenty five items in which every item is 
graded between 0 (completely wrong) to 4 (always right). In this 
research, the reliability coefficient for the entire questionnaire 
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was achieved by Cronbach Alpha .85 and split-half .91 methods. 
These results show that the achieved coefficients have been 
satisfactory and also show the acceptable internal parallelism of 
the above questionnaire. In order to determine validity amount 
of this questionnaire, affirmative factor analysis was used. In 
carrying out the affirmative factor analysis in the resilience 
questionnaire, all the articles had suitable factor loading and 
only articles 3 and 20 of the questionnaire had a factor loading 
less than .30 which were deleted in the final analysis for the 
model test. 
 
General self-efficacy questionnaire (GSEI. The general self-
efficacy questionnaire was developed by Sherer and Adams 
(1983) and has 23 items, 17 out of which are about general self-
efficacy and the other 6 are about self-efficacy experiences in 
social conditions. In the present research, a 17 item-
questionnaire is used. Self-efficacy questionnaire measures the 
individual’s beliefs in his/her ability to conquer different 
conditions. This questionnaire has been arranged on the basis of 
the five-degree likert scale, in the form that the completely- 
disagree answer is graded one and the completely-agree answer 
is graded five. In the present research, the reliability coefficients 
of the self-efficacy scale was calculated by the use of 
Cronbach’s Alpha to be .87 and split-half to be .83, showing 
acceptable and suitable reliability for this questionnaire. In order 
to determine the validity value of this questionnaire, affirmative 
factor analysis method was used. In carrying out the affirmative 
factor analysis on the self-efficacy questionnaire, all the items 
had suitable factor loading but item 8, which was deleted for the 
model test.  
 
General Health Questionnaire (GHQ-28). General health 
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questionnaire was developed in 1979 by Goldberg and Hiller 
and was translated and normalized by Palahang, et al. (1996). 
This questionnaire has four secondary scales each of which has 
seven items, namely: (A): physical symptoms (B) anxiety 
symptoms (C) social performance and (D) depression 
symptoms. This questionnaire consists of simple sentences 
about the psychological states of individuals, which are graded 
with the options of no (0), very few (1), few (2), many (3). In 
the present research, the reliability coefficient of the 
psychological health questionnaire was calculated by the use of 
Cronbach’s Alpha to be .89 and split-half to be 0.74, showing 
the suitable and acceptable reliability of the questionnaire. In 
order to determine the validity magnitude of this questionnaire, 
affirmative reduction method was used. In carrying out the 
affirmative factor analysis on the general health questionnaire 
all the items had suitable factor loadings.  

This is a correlation research and of the type of path analysis. 
In this research the population is all the first grade students of 
general medical major at the Medical Sciences University of 
Jundi Shapoor Ahvaz studying in the academic year 2011-2012 
and has passed at least thirty academic units. The sampling 
method is the stratified random in a way that in comparison with 
the number of students in each gender (boy and girl) and at first-
grade medical major, a sample of 314 students (171 girls and 
143 boys) have been selected randomly. In this research, the 
standard deviations and means, respectively are, emotional 
intelligence 19.84, 118.20, resilience 14.86, 55.70, self-efficacy 
9.01, 56.92, academic performance 1.22, 15.78, and mental 
health 11.47, 25.03. 
 
Data Analysis Method 

To evaluate the suggested method, the data were evaluated by 
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the use of structural equation modeling (SEM. For the mediatory 
effects test in the suggested model and their significance, 
Bootstrap Macro (Preacher and Hayes method, 2008) was used. 
Determining fitting efficacy of the suggested model was 
performed by the use of several fitting indicators. In Table1, the 
explaining indicators including mean, standard deviation, the 
minimum and the maximum grades have been brought for the 
research variables. 
 
Table 1 
Mean, Standard Deviation, Minimum and Maximum Scores 
of Participants in the Study Variables 

Variables Mean Standard 
deviation 

Minimum 
grade 

Maximum 
grade 

Emotional 
intelligence 118.20 19.84 54 159 

Resilience 55.70 14.86 8 89 

Self-efficacy 56.92 9.01 18 75 

Academic 
performance 15.78 1.22 12.50 18.80 

Mental health 25.03 11.47 4 78 

 
In order to investigate the relationship between research 
variables, their correlation was calculated and the results are 
presented in Table 2. 
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Table 2 
Correlation Coefficients between the  Variables 
Variables 1 2 3 4 5 

1. Emotional intelligence - .60∗∗ .72∗∗ -.46∗∗ .11∗ 

2. Self-efficacy -       - .65∗∗ -.48∗∗ .13∗ 

3. Resilience -       -     - .45∗∗ .14∗ 

4. Mental health   -       - - - -.11∗  

5. Academic performance   -   - - - - 

   **p<. 01   *p  < . 05    
      

As seen in Table 2, all the obtained correlation coefficients 
among the research variables are significant (levels of 
significance for all the coefficients are shown with asterisks in 
the Table). The correlation coefficients of emotional 
intelligence, self-efficacy, and resilience with mental health are, 
respectively, -.46, .48 and .45 which are all significant at the 
p .01 level and the correlation coefficients of emotional 
intelligence, self-efficacy and resilience with academic 
performance are, respectively, .11, .13, .14 which are all 
significant at the p .05 levels. Figure 2 shows the coefficient 
path of the research’s suggested model. Figure 2 shows that the 
coefficients of the direct paths of resilience to academic 
performance, resilience to mental health, emotional intelligence 
to academic performance and self-efficacy to academic 
performance are not significant (The hyphens in Figure 2). So, 
by deleting these paths from the model and applying an 
amending indicator on the model and on the basis of research, 
tow paths were added to the model, (A): Resilience to self-
efficacy and (B) mental health to academic performance. After 
applying these changes, another analysis was performed on the 
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data. The results of the amended model paths are shown in 
Figure 3 and its fitting indicators are presented in Table 3. 

 
 
 
 
 
 
 
 
 
 
 
  

Figure 2. Standardized Coefficients Proposed Direct and Indirect 
Relationships between EI and Psychological Health and Academic 
Performance, Self-Efficacy and Resilience with Mediation (Model 
1).* Note: All the broken lines are none significant. 
  
 
 
 
 
 
 
 
 
Figure 3. Modified Version of the Direct and Indirect 
Relationships between EI and Psychological Health and 
Academic Performance, Self-Efficacy and Resilience with 
Mediation (Model 2). 
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Table 3 
The Fit Indices of the Proposed Model and the Modified One 

RMSEA NFI CFI TLI IFI AGFI GFI df
2χ

 
df χ2 Index 

.287 .902 .904 .520 .905 .555 .941 26.764 2 53.528 

The 
proposed 
model 
(1) 

.041 .989 .996 .990 .996 .972 .993 1.522 4 6.090 

The 
modified  
Model 
(2) 

 
The contents of Table 4 show in the amended model, that the 

emotional intelligence to resilience, emotional intelligence to 
self-efficacy, and emotional intelligence to mental health and 
self-efficacy to mental health paths are significant and resilience 
to academic performance, resilience to mental health, emotional 
intelligence to academic performance and self-efficacy to 
academic performance paths are not significant. In addition, the 
new paths of mental health to academic performance and 
resilience to self-efficacy are also significant. Also in 
investigating the mediatory or indirect relationships among the 
studied variables Bootstrap Macro Preacher and Hayes method 
(2008) was used (Table 5). 
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Table 5 
Bootstrap Macro Preacher and Hayes Method Results 

Path data boot bias Standard 
error 

The 
upper 
limit 

The 
lower 
limit 

The overall 
relationship 
between emotional 
intelligence and 
self-resiliency and 
mental health 

-.1492 -.1487 .0005 .0417 -.0570 -.2230 

 The relationship 
between emotional 
intelligence and 
mental health 
through the 
resiliency 

-.0517 -.0517 -.0001 .0383 .0367 -.1173 

The relationship 
between emotional 
intelligence and 
mental health 
through self-
efficacy 

-.0976 -.0970 .0006 .0277 .0496 -.1601 

The general 
relationship 
between emotional 
intelligence 
through self-
efficacy and 
academic 
resiliency 

.0068 .0068 .0000 .0039 .0148 -.0005 

Relationship 
between emotional 
intelligence and 
academic 
performance 
through resiliency 

.0044 .0045 .0001 .0041 .0120 -.0039 

Relationship 
between emotional 
intelligence and 
academic 
performance 
through self-
efficacy 

.0024 .0023 -.0001 .0029 .0088 -.0027 

 

 [
 D

ow
nl

oa
de

d 
fr

om
 b

ijp
.ir

 o
n 

20
26

-1
0-

13
 ]

 

                            15 / 34

https://bijp.ir/article-1-218-fa.html


 

 

 159 

 The contents of Table 5 show that among the indirect paths, 
only the up and down limit of the total indirect relationship of 
emotional intelligence on mental health excludes zero and this 
indicates the significance of the total indirect path and the rest of 
the paths became insignificant. 
 
Discussion and Conclusions 

The results of the research show that there is not a significant 
relationship between emotional intelligence and academic 
performance. The aobtained result is in agreement with 
Keshavarz et al. (2014) and Amelang & Steinmeyrs (2006) 
research. Because the evaluated sample in this research was 
students, the exams which are given to evaluate their academic 
success are incongruous and teacher-made and often lack the 
necessary exam-designing standards. These kind of teacher-
made exams are presented on the basis of the teacher’s personal 
taste which is affected by the class environment, the presented 
lessons in the class and also depending on the teacher’s 
tendency to some parts of the book. This may affect the 
student’s final mean which has been used in this research as the 
academic performance indicator. From another point of view, 
emotional intelligence is not always seen valuable by the 
society, and it is not always promoted and even people with high 
emotional health may face some problems (Mayer, Caruso & 
Salovey, 2000). Golman (1998) believes that academic 
intelligence is not much related to emotional conditions. The 
most intelligent people may not afford to tolerate against 
nervous shakes and instinct. People with high IQ may 
surprisingly destroy their personal life. So, though good 
performance in emotional health field can predict success and 
better performance, emotional intelligence cannot be known as 
the sole progress evaluation scale and many factors influence 
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academic performance (Golman, 1998; Quoted in Parsa, 1387). 
Also, the results of the research show that between self-efficacy 
and academic performance there is no significant relationship 
and this is in agreement with the results of capa and Loadman 
(2001) and Arabian et al. (2004). it seems that in regard to the 
controversy in our country that being admitted at the universities 
is considered important, people with high self-efficacy can pass 
the University Entrance Test with a lot of efforts, but after their 
admission and achieving their goals, they no longer have the 
necessary impetus for academic success and study only to pass 
the academic units and because of  the uncertainty of the future 
employment, do not try to study hard and so do not succeed 
academically (Arabian et al., 2004). Also, the results show that 
there is no significant relationship between resilience and 
academic performance which is in agreement with Nkosi (2005) 
and Hudson, Jer (2001), and is not in line with Hsieh and Shek 
research (2008). Perhaps it can be said that regarding the 
research results, personal environmental, academic pressures, 
dormitory condition, being away from home and its problems, 
and non-local students haste for graduation, are all the factors 
that increase the stress of students and directly and indirectly put 
the students under pressure to get better grades. Individuals’ 
reactions to stressors are influenced by their understanding of 
the stress-evoking events and any stressor puts stress on the 
individual and may decrease the individual’s resilience factors 
such as immune relationship, deserving tolerating negative 
emotions, accepting positive emotions and the use of his 
tolerating sources (Tagarobi et al., (2010). Another explanation 
is that it may be not possible to change the resilience structure 
into academic performance because people may show resilience 
in conditions like parent’s death, illness, and emotional quarrels 
and then academic performance may be not very important 
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against the hardships and problems they are facing, so they 
spend resilience and its energy for more important matters and 
deal less with academic subjects. Thus, it is natural that the 
student’s academic performance falls down. Another 
achievement of this research shows that there is a significant 
relationship between the emotional intelligence and mental 
health. This achievement is in line with the previous research of 
Johnson, Batey & Holdsworth (2009), Faraji et al. (2014); 
Sefatgol and Lashkari (2014), Shabani et al. (2011) Izadinia et 
al. (2010), Moira and Olivier (2008). These researchers point to 
the important role of emotional intelligence in abating the stress 
process and increasing individual’s flexibility and argue that it 
can be used as a stress management technic. Ogina-Bulik (2005) 
has shown that people with higher emotional intelligence have 
less job stress and health problems. In his opinion, emotional 
intelligence has a preventing role in health problems, especially 
depression. People with high levels of emotional intelligence are 
determined by better dealing with stress, expressing emotions 
and also managing and controlling them. So it can be said that 
high emotional intelligence in one way decreases individual’s 
stress and influences his health by increasing his encountering 
skills and in another way increases the communication skills and 
also his ability in making and preserving networks which helps 
the students’ general health. The other achievement of this 
research is that there is a significant relationship between the 
two variables of self-efficacy and mental health. This is in 
agreement with the previous research such as Afroozs et al. 
(2013), pakmehr & jafariSani, (2010); Kim, (2002) in justifying 
this achievement it must be said that because Bandura looks at 
self-efficacy as a factor which acts as a cognitive mediator and 
influences the knowledge, thoughts and the emotion of people, 
so reaching such a conclusion is not far from expectation 
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because when the students are affected by negative events and 
stress-inducing situations, high self-efficacy helps them cope 
with those events and conditions and so protect themselves 
against many mental problems. From another point of view, low 
self-efficacy prevents effective dealing with situations and 
increases illness symptoms and mental disorders. In a general 
view, it can be said that different research results have asserted 
the relationship between self-efficacy beliefs and mental health 
and showed that high self-efficacy helps suitable performance 
and mental health (Mirsamiee & EbrahimiGhavam, 1999). Also, 
the results of the present research show that there is not a 
significant relationship between resilience and mental health. 
This is not in agreement with Tiangiang, Dajun & Jinliang 
(2015), Izadinia et al. (2010), and Friborg et al. (2005). To 
justify this we can say that economic and social pressures and 
the society have much influence on resilience and mental health 
of the people. According to the Social-Ecological system theory, 
texture and environmental protecting factors like individual’s 
relation texture with family, local society (like school programs 
and policies, social-protecting services, having access to 
experienced teachers, etc.) and more expanded society (like 
culture, media, economic situation, using amenities, etc.) all 
have important roles, on the structure of the individual’s 
resilience. The more these amenities are out of reach and people 
not able to use them, the less their resilience and mental health 
will be (Safarinia & Bazyarimeimand, 2011). According to the 
social-ecological system many factors like society’s cultural 
gesture, the amenities of the society, such as having access to 
material sources, influence resilience but it depends on the 
individual differences among them and also their situation to 
understand which factor has the most influence. Along with 
these, cultural, social and economic levels have important roles 
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on why resilience-promoting programs for every person must be 
defined (Masten & Poweel, 2003) according to the texture of the 
setting of any region (family school and society).  

Thus, the resilience variable is influenced by many factors 
such as economic, cultural, social and personal differences. It 
seems that the existence of a category of these factors has 
caused the correlation between resilience and mental health of 
the students in this research fall down. The less the appropriate 
conditions and the accommodations, the more resilience and 
mental health decrease. Also, it must be noticed that the students 
of medical field have had a decrease in their psychological 
tenacity and have less resilience and mental health because of 
the abundance of their academic work and also the general exam 
at the end of the first grade period. Regarding the achieved 
result between emotional intelligence and self-efficacy there is a 
significant relationship which is in agreement with Talebinezhad 
& Banihashemi (2013), Adeoye & Emeke, (2010), Moira & 
Olivier, (2008). In justifying the relationship between emotional 
intelligence and self-efficacy, it must be said that because 
emotional intelligence includes a group of interconnected skills 
to exact understanding, evaluation and expressing emotions, 
producing emotions to ease the process of thinking, ability to 
understand the emotions and emotional knowledge and the 
ability to set the emotions in order to gain emotional and 
reasonable growth (Mayer & Salovey, 1997) and since self-
efficacy also influences the way people think, how they face 
problems, emotional health, deciding, and dealing with 
environmental pressures, it has a positive relationship with self-
efficacy and both have the ability to predict one another Rostami 
et al. (2010).  

Also the results of this research show that there is a 
significant relationship between emotional intelligence and 
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resilience and this is in line with the research of Trapp (2010), 
Garg and Rastogi (2009) and Jowker (2007). On a theoretical 
level, one can justify the mentioned achievement by analyzing 
emotional intelligence structure. Mayer & Salovey (1997) have 
considered four factors in their latest revision for emotional 
intelligence 1- ability to understand, evaluate and express the 
emotions, 2- emotional easing of thinking, 3- knowing, 
analyzing and using emotional knowledge, and 4– reasonable 
setting of emotions. 

According to the first factor, the increase in the level of 
emotional understanding cause the increase of power of 
evaluating environmental impetuses and also causes the increase 
of the power to produce emotional relationship and sympathy 
expression and makes the useful interchange of individual with 
environment possible (Mayer (2001; Besharat, 2005). It can be 
said that this factor increases resilience by increasing the power 
of understanding the environment. In the emotional easing of 
thinking factor, thinking on the basis of the priority of the 
problems eases the use of memory’s special sources, behavior 
change and hidden data process (Mayer, 2001; Besharat, 2005). 
This helps the individual encounter the problems and tensions of 
the environment more powerfully and to have more resilience by 
organizing the thoughts and the contents of the memory and 
behavior. The analysis and use of factors provide the methods of 
encountering stress-inducing situations by increasing the 
probability of good and realistic knowledge of meanings and 
situations and predicting and conquering the problems. In fact 
this factor increases resilience by expanding the individuals 
force in predicting and controlling the encountering methods. At 
last, the reasonable setting of the emotions leads to an increase 
of the individual’s organizing power and adaptation to the 
dangerous conditions. It is needed to say that though these 
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factors were presented separately, they promote each other's 
roles by interchanging with one another (Jowkar, 2007).  

The indirect effect of emotional intelligence on academic 
performance, through the mediation of self-efficacy and 
resilience is not significant. In justifying this, we can say that 
students who lack needed skills like emotional intelligence, 
emotions controlling and administering resilience and the ways 
of encountering stress and happiness don’t acquire the ability to 
communicate with friends, professors and teaching 
environments. Because of the lack of experience in this regard, 
they negatively evaluate their abilities and self-efficacy sources 
and this can lead to a decrease in their self-esteem and falling 
down academically. It should be noted that in addition to socio-
economic problems, the sensitivity of the field of study 
especially in the first few terms of academic years, is the 
effective factor in students’ stress.   

The results of the research show that the indirect effect of 
emotional intelligence on mental health and resilience by the 
mediation of self-efficacy is significant. According to the results 
of Sevdalis et al. (2007) emotional intelligence skills promote 
the self-expression power by tampering with cognitive and 
behavioral features of the learners. Using emotional intelligence 
skills, with a combination of a series of procedures to teach 
students how to have significant inter-personal relationships and 
be able to communicate with the others correctly and without 
problems and evaluate their abilities is completely related to 
their existence tools (Austin, et al. 2007). From another point of 
view, students with high resilience, have more controlling power 
against stress-inducing factors and have the management power 
to control the mental pressures. This ability helps them be 
flexible in facing the problems and controlling their emotions. 
So, the ability to control emotions and high resilience is 
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effective in abating mental pressure and consequently causes the 
mental health of the individual. As Garg and Rastogi (2009) 
showed in their research students with high social and emotional 
intelligence have more resilience against stress and this is very 
effective in their personal and occupational success. The 
important and remarkable matter is that as social and emotional 
intelligence grows, in conjunction with more resilience against 
stress, depression decreases and muscular abilities increase 
which in return, has a good influence on thinking abilities of 
students on their growth and mental adaptation. Generally, it is 
hardly possible to prepare the desirable conditions for carrying 
out research. In this research too, the researcher faced some 
limitations, few of which are mentioned. This study is limited to 
the firsgrade medical college students of Ahvaz Medical Science 
University. So, generalizing the results to the students of other 
universities must be done with prudence. The only tool to collect 
data in this research was a self-report questionnaire. That is why 
we might face one-method bias in the acquired data. As path 
analysis method has been used to evaluate the suggested 
model’s fitting, cause and effect conclusion must be done with 
prudence.  
 
Suggestions 

This research has been carried out on the medical major 
students. So, it is recommended that the research be carried out 
in populations other than the university students. (for instance, 
high-school students). It is recommended that in the future 
research, intervening variables such as social-economic 
conditions, educational conditions and university 
accommodations be investigated and controlled. The factors of 
emotional intelligence, resilience and self-efficacy 
questionnaires must be investigated on the basis of democratic 
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indicators. Depending on the resultss of this research and by 
referring and using theatrical principles and research history of 
the subject, it can be recommended that resilience-based 
education be presented to students in the form of educational 
workshops. Also, it is recommended to the consultants and the 
psychologists to use resilience-based education in an individual 
and group setting as an efficient method to promote social 
adaptation. 

Motivating and recommending to the parents to have realistic 
evaluation of their children’s abilities and so, reasonable 
expectations from their children to select the university major.
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در نشریھ بین المللي روانشناسي تعیین ھزینھ چاپ مقالات  

از  ١٣٩٣براساس مصوبھ ھیات مدیره انجمن روانشناسي ایران ، از تاریخ اول آذر 

"قابل چاپكلیھ مقالات"  

ھزار تومان دریافت مي  ١۵٠در مجلھ بین المللي روانشناسي براي ھر مقالھ مبلغ 

ھیچگونھ ھزینھ اي دریافت  گردد. ضمنا براي دریافت مقالات تا قبل از فرایند چاپ

.شودنمی  
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